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 This study aimed to analyze the principal's instructional leadership strategies in 

improving teacher competence in differentiated learning at SDN 005 Sangatta Utara. 

The study employed a descriptive qualitative approach. Data were collected through 

observations, in-depth interviews, and documentation involving the principal, teachers, 

and the school committee selected purposively. Data trustworthiness was ensured 

through source triangulation, member checking, and reflection, while data were 

analyzed using the interactive model of Miles, Huberman, and Saldaña, consisting of 

data collection, data condensation, data display, and conclusion drawing. The findings 

revealed that the principal implemented four major instructional leadership strategies: 

teacher capacity development through training and workshops, strengthening an 

inclusive school culture, improving educational facilities and infrastructure, and 

enhancing collaboration with internal and external stakeholders. These strategies 

contributed to improving teachers' pedagogical, professional, personal, and social 

competencies in implementing differentiated learning. Supporting factors included the 

principal's commitment, teachers' motivation, a collaborative school culture, and 

support from the Education Office and the school committee. Meanwhile, the main 

challenges were limited educational facilities and infrastructure, budget constraints, 

heavy teacher workloads, uneven understanding of inclusive education, and limited 

support from Special Education Teachers (SETs). 
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Introduction 
Inclusive education is an educational system that provides all learners—including students with 

special educational needs (SEN), students with disabilities, and those from diverse backgrounds—with 

equal opportunities to access education alongside their peers in mainstream schools. This approach 

emphasizes the adaptation of the learning environment, curriculum, and instructional processes to 

accommodate the needs of every learner in an equitable, inclusive, and non-discriminatory manner. 

Inclusive education is also understood as an educational service system that enables students with 

special educational needs to learn together with their typically developing peers in the nearest 

mainstream school while ensuring every child's right to education through curriculum adaptation, 

appropriate instructional methods, and learning environments tailored to students' individual 

characteristics. Efforts to strengthen inclusive education can be optimized when implemented 

systematically across all levels of education, particularly at the elementary school level. The 

implementation of inclusive education aims to create a learning environment that is welcoming, 

equitable, and responsive to student diversity, allowing students with special educational needs to 

learn alongside their peers within the same educational setting. Effective implementation requires a 

flexible curriculum, the availability of special education support teachers, accessible facilities and 

infrastructure, and strong collaboration among teachers, parents, and educational professionals to 

support successful learning outcomes (Muslimin & Muqowam, 2021). 

At the elementary school level, inclusive education is implemented by integrating students with 

special educational needs into the same classrooms as their typically developing peers. Its 

implementation includes student identification and assessment, curriculum adaptation, the application 

of flexible instructional strategies, the provision of special education support teachers, and active 

parental involvement in supporting the educational process. These components are essential for 

delivering high-quality instruction that addresses the diverse learning needs of all students (Arriani et 

al., 2022). The quality of instruction within inclusive education is a critical determinant of its 

successful implementation. Therefore, improving instructional quality requires comprehensive school 

readiness, including an adaptive curriculum, competent teachers, the availability of special education 

support teachers, accessible facilities and infrastructure, and a school culture that embraces diversity. 

The success of inclusive education depends not only on adequate resources but also on the school's 

ability to manage instructional processes effectively through leadership that prioritizes teaching and 

learning quality. One of the key factors contributing to this objective is the instructional leadership of 

the school principal. 

Instructional leadership positions the principal as a leader whose primary focus is improving the 

quality of teaching and learning. Principals are responsible not only for school administration but also 

for directing, guiding, facilitating, and evaluating instructional practices to ensure alignment with 

educational goals. Through effective instructional leadership, principals are expected to foster a 

positive learning culture, enhance teachers' professionalism, and create an academic climate that 

supports improved student learning outcomes (Siregar et al., 2025). Within this context, principals 

also play a strategic role in strengthening teachers' competencies through academic supervision, 

coaching, mentoring, and the facilitation of professional development programs. They are responsible 

for promoting curriculum development, improving instructional quality, and fostering a collaborative 

school culture that enables teachers to provide learning experiences aligned with students' needs, 

including those of students with special educational needs (Ramadani et al., 2025). Nevertheless, the 

implementation of inclusive education in elementary schools continues to face numerous challenges 

that hinder its effectiveness. The most prominent obstacles include teachers' limited competencies in 
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educating students with special educational needs, the shortage of special education support teachers, 

inadequate supporting facilities and infrastructure, and limited public and parental understanding of 

inclusive education. Furthermore, insufficient curriculum flexibility and the persistence of stigma 

toward students with special educational needs continue to affect the effectiveness of inclusive 

education implementation (Dewiana et al., 2023). 

Based on preliminary observations conducted at SDN 005 Sangatta Utara, several issues were 

identified, indicating that the implementation of inclusive instruction continues to encounter 

significant challenges. First, teachers' competencies in educating students with special educational 

needs remain limited. Many teachers have not yet developed sufficient understanding of the 

characteristics of these students, effective management of heterogeneous classrooms, instructional 

modification, or the implementation of assessment practices that accommodate individual learning 

needs. Second, curriculum adaptation within inclusive classrooms has not been implemented 

optimally. Adjustments to learning objectives, instructional materials, teaching methods, and 

assessment practices remain constrained due to teachers' limited competencies, insufficient 

professional development opportunities, and inadequate supporting resources. Consequently, 

instructional services have not fully accommodated the learning needs of students with special 

educational needs. Third, the implementation of differentiated instruction has also not been fully 

optimized. Teachers continue to experience difficulties in differentiating instructional content, 

learning processes, and learning products due to limited professional competencies, insufficient 

support from special education teachers, inadequate instructional resources, and limited time to 

design instruction that addresses students' individual needs. 

These findings indicate that the primary challenge in implementing inclusive education at SDN 

005 Sangatta Utara lies in teachers' competencies to deliver adaptive instruction. In essence, inclusive 

education seeks to provide equitable learning opportunities for all students through instructional 

services that accommodate learner diversity. One strategy to address this challenge is to strengthen 

teachers' competencies through the support and guidance of the principal in his or her role as an 

instructional leader. Teacher competence in inclusive education encompasses pedagogical, 

professional, social, and personal competencies that enable teachers to design, implement, and 

evaluate instruction according to students' individual characteristics. Teachers are also expected to 

implement differentiated instruction, adapt the curriculum, and select appropriate instructional media 

to ensure that all learners have equal opportunities to achieve their full potential. In implementing 

differentiated instruction at SDN 005 Sangatta Utara, teachers are expected to employ instructional 

strategies that are concrete, visual, and contextual so that learning materials are more accessible to 

students. Fundamentally, differentiated instruction is an instructional approach that is tailored to 

students' readiness, interests, and learning profiles. However, its successful implementation depends 

largely on teachers' competencies in identifying students' needs, designing flexible learning 

experiences, and effectively managing heterogeneous classrooms (Koimah et al., 2024). 

Evidence from the field indicates that teachers' competencies in implementing differentiated 

instruction at SDN 005 Sangatta Utara still require considerable strengthening. Therefore, the 

principal plays a pivotal role as an instructional leader in establishing a vision for inclusive education, 

facilitating teacher professional development, conducting academic supervision, providing supporting 

resources, and fostering a school culture that values diversity. The principal serves not only as a 

policymaker but also as the primary driver of teacher professionalism and the development of an 

inclusive school culture (Indriyanti et al., 2024). In light of these conditions, investigating the 

instructional leadership strategies employed by the principal to enhance teachers' competencies in 
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differentiated instruction at SDN 005 Sangatta Utara is both timely and significant. This study is 

expected to provide insights into the strategies implemented by the principal to strengthen teachers' 

competencies and thereby support the successful implementation of inclusive education. In addition 

to its practical significance, this study also offers a degree of novelty, as previous research has 

predominantly focused on teachers' competencies or teacher professional development in inclusive 

education. Studies specifically examining the instructional leadership strategies of school principals in 

enhancing teachers' competencies for differentiated instruction at the elementary school level remain 

relatively limited. Therefore, this study is expected to contribute to the advancement of educational 

leadership scholarship while also serving as a practical reference for schools seeking to strengthen the 

implementation of inclusive education. Accordingly, this study is entitled "Instructional Leadership 

Strategies of School Principals for Enhancing Teachers' Competencies in Differentiated Instruction at 

SDN 005 Sangatta Utara." 

 

Methods 
This study employed a qualitative approach using a descriptive research design. The research 

was conducted at SDN 005 Sangatta Utara, East Kutai Regency, Indonesia, from January to May 

2026. The study focused on analyzing the instructional leadership strategies employed by the school 

principal to enhance teachers' competencies in implementing differentiated instruction within an 

inclusive education setting. The research site was selected purposively because the school has 

implemented inclusive education and enrolls students with special educational needs. The study 

utilized both primary and secondary data sources. Primary data were collected through classroom 

observations, in-depth interviews, and document analysis. The research participants consisted of the 

school principal, teachers, and members of the school committee, who were selected purposively 

based on their direct involvement in the implementation of differentiated instruction. Secondary data 

were obtained from various school documents, including curriculum documents, school programs, 

activity reports, and other records relevant to the focus of the study. 

Data were collected using observation, semi-structured interviews, and document analysis. The 

researcher served as the primary research instrument (key instrument) and was supported by 

observation protocols, interview guides, field notes, and audio-recording devices to ensure 

comprehensive documentation throughout the research process. To ensure the trustworthiness of the 

findings, data credibility was established through source triangulation, member checking, and 

reflective analysis, thereby enhancing the credibility and consistency of the research findings. Data 

analysis followed the interactive model proposed by Miles, Huberman, and Saldaña (2020), which 

consists of four interrelated stages: data collection, data condensation, data display, and conclusion 

drawing and verification. The analysis was conducted continuously throughout the research process, 

from the initial stage of data collection until the completion of the study. This iterative process 

enabled each finding to be verified through comparisons across multiple data sources, resulting in a 

credible interpretation of the school principal's instructional leadership strategies for enhancing 

teachers' competencies in differentiated instruction. 
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Results and Discussions 

1. Instructional Leadership Strategies of School Principals for Enhancing Teachers' 

Competencies in Differentiated Instruction at SDN 005 Sangatta Utara 
The instructional leadership strategies implemented by the principal of SDN 005 Sangatta 

Utara were directed toward enhancing teachers' competencies in implementing differentiated 

instruction. The principal positioned himself as an instructional leader by aligning all school programs 

with the goal of improving the quality of teaching and learning, particularly in addressing the diverse 

learning needs of students. These strategies were realized through the formulation of a school vision 

that supports inclusive education, the implementation of academic supervision, the facilitation of 

teachers' professional development, the provision of instructional support facilities, and the 

strengthening of collaboration with various stakeholders. The findings indicate that instructional 

leadership extends beyond administrative responsibilities and serves as a catalyst for organizational 

change by strengthening teachers' professional capacity. The first strategy involved teacher capacity 

development through training programs, workshops, In-House Training (IHT), technical guidance, 

and continuous academic supervision. Prior to designing professional development programs, the 

principal identified teachers' needs through discussions, classroom observations, and performance 

evaluations. These programs focused on strengthening teachers' pedagogical, professional, social, and 

personal competencies, including proficiency in educational technology, the implementation of the 

Merdeka Curriculum, differentiated instruction, and the integration of digital learning media. 

Teachers acknowledged that these initiatives enhanced their self-confidence, improved their ability to 

design more adaptive learning experiences, and strengthened their professionalism in managing 

heterogeneous classrooms. 

The second strategy focused on strengthening an inclusive school culture as the foundation for 

differentiated instruction. The principal promoted a school environment that values diversity by 

implementing flexible curriculum policies, encouraging differentiated instruction, facilitating peer 

mentoring, organizing lesson study activities, establishing teacher learning communities, and 

conducting ongoing clinical supervision. In addition to providing opportunities for teachers to 

exchange best practices, the principal continuously evaluated instructional implementation through 

classroom observations, teacher performance assessments, and collaborative reflection sessions. 

These initiatives enabled teachers to enhance their capacity to accommodate the diverse learning 

needs of students, including those with special educational needs. Teacher competency development 

was further supported through the effective management of instructional facilities and infrastructure. 

Teachers were actively involved in planning school facility requirements through collaborative 

discussions, ensuring that procurement decisions aligned with instructional needs. Although the study 

found that several facilities supporting inclusive education—such as resource rooms, ramps, handrails, 

and accessible restrooms—remained limited due to budget constraints, the principal sought to 

optimize available funding through the School Operational Assistance Fund (BOS), regional 

education funding (BOSDA), and partnerships with external stakeholders. Furthermore, the school 

began utilizing digital platforms, including the Merdeka Mengajar Platform (PMM), technology-based 

professional development programs, and various digital learning media as alternative approaches to 

enhancing teachers' competencies. 

The final strategy involved strengthening collaboration with both internal and external 

stakeholders. The principal facilitated partnerships among teachers, the school committee, parents, 

and Special Education Support Teachers (Guru Pendamping Khusus/GPK) through communication 

forums, evaluation meetings, mentoring activities, and the sharing of instructional best practices. 
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These collaborative initiatives enabled participants to exchange professional experiences, solve 

instructional challenges collectively, and deepen teachers' understanding of inclusive education. 

Parental involvement also emerged as an important supporting factor by providing feedback on 

instructional practices while strengthening communication between the school and families to support 

students' academic development. Overall, the findings indicate that the principal's instructional 

leadership strategies for enhancing teachers' competencies in differentiated instruction at SDN 005 

Sangatta Utara were implemented through four primary approaches: (1) teacher capacity 

development through training and workshops, (2) strengthening an inclusive school culture, (3) 

improving the management of instructional facilities and infrastructure, and (4) fostering collaboration 

with various stakeholders. Although challenges related to limited funding and inadequate inclusive 

education facilities remained, these strategies contributed positively to teachers' competencies, 

particularly in designing, implementing, and evaluating differentiated instruction that addresses 

students' diverse learning needs. 

Teacher competence is a fundamental determinant of instructional quality and educational 

effectiveness. Teachers who possess strong pedagogical, professional, personal, and social 

competencies are better equipped to design student-centered instruction, create meaningful learning 

experiences, and maximize students' potential. Within the context of differentiated instruction, 

mastery of these four competency domains becomes increasingly important because teachers are 

expected to accommodate students' diverse characteristics, learning needs, and learning preferences. 

This finding is consistent with Mulyasa (2012), who argued that professional teachers should possess 

integrated pedagogical, personal, social, and professional competencies that enable them to 

continuously develop in response to advances in knowledge and evolving educational demands. 

The findings further demonstrate that the principal of SDN 005 Sangatta Utara implemented 

instructional leadership strategies specifically oriented toward strengthening teachers' competencies 

through a variety of professional development initiatives. These strategies included training programs, 

workshops, In-House Training (IHT), academic supervision, the promotion of an inclusive school 

culture, effective management of educational facilities, and collaboration with multiple stakeholders. 

The principal's role extended beyond administrative leadership to that of an instructional leader who 

continuously supported teachers in improving instructional quality. These findings are consistent with 

Persada et al. (2025), who reported that training and workshops enable teachers to update their 

instructional practices, adapt to curriculum reforms, and create more interactive and meaningful 

learning experiences. Nevertheless, the implementation of these strategies continued to face several 

challenges, including varying levels of teacher motivation, limited time, and insufficient access to high-

quality professional development opportunities, as also reported by Yunarti (2022). 

Teacher capacity development through training and workshops emerged as one of the most 

influential strategies for enhancing teachers' competencies. The principal encouraged teachers to 

participate in professional development programs covering Artificial Intelligence (AI)-based 

educational technologies, implementation of the Merdeka Curriculum, technical guidance on the 

Pancasila Student Profile Strengthening Project (P5), and continuous academic supervision. These 

initiatives positively influenced teachers' abilities to design effective instruction, integrate digital 

technologies into teaching, and implement differentiated instruction. This finding supports Yulianti et 

al. (2024), who concluded that AI-based professional development enhances teachers' productivity 

and competencies by facilitating instructional material development, instructional administration, and 

the provision of more personalized learning experiences. Likewise, the theory of AI integration in 

education proposed by Colic et al. (2025) suggests that artificial intelligence supports adaptive 
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learning, provides timely feedback, improves accessibility, and assists teachers in fulfilling their roles 

as learning facilitators. 

In addition to teacher capacity development, strengthening an inclusive school culture also 

contributed substantially to improving teachers' competencies. This strategy was implemented through 

technical guidance on inclusive education, lesson study activities, peer mentoring, and the application 

of differentiated instruction, all of which enabled teachers to develop a more comprehensive 

understanding of students' characteristics and learning needs. These programs encouraged teachers to 

improve their abilities to design instructional modules, map students' learning needs, and create 

learning environments that respect diversity. The findings are consistent with human resource 

development theory, which posits that employees' knowledge, skills, and professional attitudes can be 

enhanced through systematic training programs. Similarly, Hanil (2023) reported that continuous 

technical guidance improves the quality of instructional planning, implementation, and evaluation. 

Furthermore, Rangkuti (2024) emphasized that learning occurs through social interaction and 

observation of others' practices, highlighting the importance of collaborative cultures in strengthening 

teachers' competencies. 

The findings also reveal that the success of instructional leadership strategies was influenced by 

effective management of educational facilities and infrastructure, as well as collaboration with multiple 

stakeholders. The availability of laboratories, libraries, teachers' workrooms, and various instructional 

facilities supported teachers in developing creativity and instructional innovation. However, facilities 

specifically designed to support inclusive education—such as ramps, handrails, accessible restrooms, 

and resource rooms—were not yet available to the extent required, thereby limiting the effective 

implementation of differentiated instruction. This finding is consistent with Agustari et al. (2025), who 

argued that limited assistive technologies and inadequate supporting facilities reduce the adaptability 

of instruction to students' diverse needs. Conversely, Sahbana et al. (2024) reported that supportive 

working environments equipped with adequate facilities enhance teachers' motivation, self-confidence, 

and productivity. Moreover, collaboration among schools, local education authorities, school 

committees, parents, and the broader community through training, mentoring, the sharing of best 

practices, and continuous evaluation further strengthened teachers' professional development. 

Overall, the findings demonstrate that the instructional leadership strategies implemented by the 

principal of SDN 005 Sangatta Utara made a positive contribution to enhancing teachers' 

competencies, although further improvements are still required, particularly in expanding inclusive 

educational facilities and ensuring the sustainability of professional development programs. 

 

2. Supporting and Inhibiting Factors of the Principal's Instructional Leadership 

Strategies for Enhancing Teachers' Competencies 
The findings indicate that the effectiveness of the principal's instructional leadership strategies in 

enhancing teachers' competencies in differentiated instruction at SDN 005 Sangatta Utara is 

influenced by both internal and external school factors. The primary supporting factors include the 

principal's strong commitment to improving instructional quality, teachers' motivation to continuously 

develop their professional competencies, a collaborative and harmonious school culture, effective 

collaboration among teachers, and support from the Department of Education through various 

training programs, workshops, and professional development initiatives. Furthermore, the active 

involvement of the school committee, parents, professional learning communities, and the utilization 

of school performance data and the Education Report Card (Rapor Pendidikan) strengthened the 
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implementation of instructional leadership strategies, enabling teacher competency development to be 

carried out in a sustainable manner. 

Conversely, the study also identified several barriers that affected the effectiveness of these 

instructional leadership strategies. The most significant challenges included inadequate instructional 

facilities and infrastructure, particularly those supporting inclusive education, as well as limited 

financial resources for procuring educational facilities and implementing teacher professional 

development programs. In addition, teachers' heavy administrative responsibilities and demanding 

workloads restricted their opportunities to participate in professional development activities. Other 

challenges included uneven teacher understanding of inclusive education and differentiated 

instruction, varying levels of teacher readiness to embrace educational change, and the limited 

availability of Special Education Support Teachers (Guru Pendamping Khusus/GPK) to assist in 

implementing inclusive instructional practices. 

Overall, the findings suggest that the success of the principal's instructional leadership strategies 

in enhancing teachers' competencies depends not only on the principal's ability to design and 

implement professional development programs but also on the availability of resources, a supportive 

organizational culture, the commitment of all members of the school community, and adequate 

facilities and policies that support differentiated instruction. Therefore, strengthening collaboration 

among stakeholders, providing continuous professional development for teachers, and improving 

facilities and infrastructure for inclusive education are essential to optimizing the implementation of 

instructional leadership at SDN 005 Sangatta Utara. 

Several factors support teachers’ competency development in implementing differentiated 

instruction. One of the most important factors is teachers’ awareness and motivation to engage in 

continuous professional learning. Teachers who recognise the importance of lifelong learning are 

more likely to update their knowledge, refine their instructional practices, and create learning 

environments that are interactive, engaging, and responsive to students’ diverse needs. This strong 

professional commitment also encourages school principals to provide sustained support, resources, 

and opportunities for teachers’ continued development. 

A positive and collaborative school climate also provides an essential foundation for improving 

teachers’ competencies. Harmonious professional relationships allow collegial interactions to become 

opportunities for exchanging ideas, discussing instructional challenges, and developing innovative 

teaching strategies. Such collaboration helps teachers reduce individual workloads, establish shared 

understandings, and solve classroom problems collectively. As a result, teachers can design more 

effective differentiated learning activities while fostering a supportive professional learning culture 

within the school. 

In addition, support from the Department of Education serves as a significant catalyst for 

teachers’ professional growth. Through workshops, training programmes, and other professional 

development activities, teachers gain the knowledge and practical skills required to implement 

innovative instructional approaches. These programmes also help teachers align their practices with 

curriculum reforms and respond effectively to rapid technological developments in the digital era. 

Therefore, the interaction between teachers’ internal motivation, a collaborative school environment, 

strong collegial relationships, and institutional support plays a crucial role in strengthening teachers’ 

competence in differentiated instruction. 

Despite the presence of several supporting factors, the study also identified a number of 

barriers to strengthening teachers’ competencies in implementing differentiated instruction. One of 

the most significant obstacles is the inadequacy of educational facilities and infrastructure, particularly 
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in schools with limited financial resources. Although the school has basic facilities such as classrooms 

and a library, resources specifically designed to support inclusive education remain insufficient. This 

condition restricts teachers’ ability to apply the knowledge and skills gained through professional 

development programmes and limits the effective use of modern instructional media. Consequently, 

efforts to improve the quality of inclusive and differentiated learning continue to encounter 

considerable challenges. 

Financial constraints further compound these difficulties, especially in relation to the provision 

of accessible learning resources and specialised facilities for students with special educational needs. 

Although government assistance, subsidies, and funding programmes for inclusive schools have 

helped reduce some of the financial burden, the available resources remain inadequate to fully 

support inclusive education. In addition, teachers’ heavy workloads, particularly administrative 

responsibilities and reporting requirements, reduce the time and energy available for training, 

reflection, and continuing professional development. This situation limits teachers’ opportunities to 

strengthen their pedagogical, professional, and social competencies. 

Another major barrier is the limited availability of Special Education Support Teachers or Guru 

Pendamping Khusus (GPK). Without sufficient collaboration with specialists, classroom teachers 

often experience difficulties in assessing students, responding to diverse learning needs, and designing 

effective differentiated instruction. The additional responsibility of supporting students with special 

educational needs may also contribute to emotional fatigue and reduce teachers’ capacity to focus on 

their own professional growth. Therefore, inadequate facilities, limited funding, excessive workloads, 

insufficient understanding of inclusive education, and the shortage of GPK collectively hinder the 

sustainable development of teachers’ competencies in inclusive schools 

 

Conclusion 
Based on the findings of this study, it can be concluded that the principal's instructional 

leadership strategies for enhancing teachers' competencies in differentiated instruction at SDN 005 

Sangatta Utara were implemented through four key approaches: teacher capacity development 

through training and workshops, strengthening an inclusive school culture, improving the 

management of educational facilities and infrastructure, and fostering collaboration with various 

stakeholders. These four strategies were implemented continuously and contributed to the 

enhancement of teachers' pedagogical, professional, social, and personal competencies in 

implementing differentiated instruction. Nevertheless, the implementation of these strategies has not 

yet reached its full potential due to several challenges, including inadequate facilities and 

infrastructure for inclusive education, limited financial resources, heavy teacher workloads, uneven 

understanding of inclusive education among teachers, and the limited availability of Special Education 

Support Teachers (Guru Pendamping Khusus/GPK). Conversely, the success of these strategies has 

been supported by the principal's strong commitment, teachers' motivation for continuous 

professional learning, a collaborative school culture, effective collegial collaboration among teachers, 

and support from the Department of Education, the school committee, parents, and the wider 

community. 

Based on these findings, it is recommended that the Department of Education continue to 

strengthen teachers' professional development through sustained training programs, ongoing 

mentoring, and adequate financial support to facilitate the effective implementation of differentiated 

instruction in inclusive schools. School principals are encouraged to optimize their role as 

instructional leaders by conducting continuous academic supervision, empowering professional 
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learning communities, and strengthening collaboration with a wide range of stakeholders to further 

enhance teachers' competencies. Finally, future researchers are encouraged to expand this line of 

inquiry by investigating instructional leadership strategies related to the empowerment of professional 

learning communities, lesson study, and other models of teacher professional development across 

diverse inclusive school contexts. Such research is expected to generate more comprehensive and 

practical models for strengthening instructional leadership and improving teachers' competencies in 

inclusive education. 

 

Acknowledgements 
The researchers would like to express their sincere gratitude to the principal, teachers, school 

committee, parents, and all staff of SDN 005 Sangatta Utara for their support and cooperation 

throughout this study. Appreciation is also extended to the Department of Education and the wider 

community for their contribution to strengthening instructional leadership, teacher professional 

development, and the implementation of differentiated instruction in an inclusive school setting. 

 

References 
Abbas, S. (2008). Manajemen Perguruan Tinggi: Beberapa Catatan. Jakarta: Kencana. 

Abrol, M. (2023). Role of Teacher in Promoting Inclusive Education, International Journal for 
Multidiscilinary Research (IJFMR), 5(2), 1-8. 

Ahmad, S. (2012). Manusia, Teknologi, Dan Pendidikan Menuju Peradaban Baru.  Malang: 

Universitas Negeri Malang. 

Aminatuzzuhriyah, Y., Wati, N. S., & Kuswoyo, P. (2025). Peran Kepala Sekolah dalam Menerapkan 

Kebijakan Inklusi di Lingkungan SDIT Salsabila 3 Banguntapan, Jurnal Manajemen 

Pendidikan. 7(2).  https://doi.org/10.21831/jump.v7i2.81872 

Azizah, N. L., Purwati, P. D., & Sismulyasih, N. (2024). Analisis Manajemen Pelayanan dan 

Peningkatan Mutu Pendidikan Inklusi Berdasarkan Teori Differntiated of Instruction di 

Sekolah Dasar. ELSE: Elementary School Education Journal, Vol. 8(2), 502-510. 

Colic, V., Sukic, E., Andelkovic, M. (2025). AI-Supported Learning Methodologies: Theoretical 

Review and Empirical Research on the Educational Process Impact. TEM Journal, 14(4), 3714-

3727. https://doi.org/10.18421/TEM144-75. 

Darwis, A. A. (2024). Penguatan Kompetensi Profesional Guru Sekolah Inklusif Melalui Pelatihan 

Kompensatoris. Jurnal PKM Ilmu Kependidikan. 7(1), 169-176. DOI: 

https://doi.org/10.31851/dedikasi.v7i1.15701. 

Dewiana, R., Siswanto, R., & Rahmat. (2023). Strategi Kepala Sekolah dalam Pelaksanaan Pendidikan 

Inklusif di SMKN 1 Cikalongkulon Cianjur. Fatawa: Jurnal Pendidikan Agama Islam, Vol. 4(1), 

23-36. https://journal.istaz.ac.id/index.php/fatawa 

Efendi, M. (2024). Implementasi pendidikan inklusif di Indonesia: Tantangan dan solusi. Jurnal 

Pendidikan Khusus, 14(1), 1– 10. 

Fauzi, I., Mu’alimin., & Mulyono. (2025). Strategi Kepemimpinan Intruksional dalam Meningkatkan 

Profesionalisme Guru: Tinjauan Sistematik. Reflection: Islamic Education Journal. 2(3), 01-09. 

DOI: https://doi.org/10.61132/reflection.v2i3.1102 

Firdiansyah, M. S. (2015). Manajemen Pengelolaan Wahana Rekreasi Olahraga di Wisata Water 

Blaster Semarang Tahun 2013. Journal of Physical Education, Sport, Health and Recreations. 

Vol. 4 (2). pp. 1582-1589. 

https://doi.org/10.21831/jump.v7i2.81872
https://doi.org/10.18421/TEM144-75
https://doi.org/10.31851/dedikasi.v7i1.15701
https://journal.istaz.ac.id/index.php/fatawa
https://doi.org/10.61132/reflection.v2i3.1102


1123 

IJSSH                         e-ISSN: 2985-6469  

Instructional Leadership Strategies of School Principals to Enhance Teachers'…. 

(Atun & Hermanto. 2026) 

Fitria, A. W., Arismunandar., & Tolla, I. (2024). Meningkatkan Kualitas Pendidikan Inklusi di 

PAUD Tantangan dan Inovasi dalam Penerapan Pembelajaran Inklusif. Jurnal Pelita Paud, 

9(1). 

Glickman, C. D., Gordon, S. P., & Ross-Gordon, J. M. (2001). SuperVision and Instructional 

Leadership: A Developmental Approach (5th ed.). Boston: Allyn & Bacon. 

Guskey, T. R. (2002). Professional Development and Teacher Change, Teacher and Teaching : 
theory and practive, Vol.8 No.2. 

Hamid, A. (2020). Profesionalisme Guru dalam Proses Pembelajaran. AKTUALITA: jurnal 
penelitian sosial dan keagamaan, 10(1). 1-17, www.ejournal.annadwahkualatungkal.ac.id 

Hanik, E. U., Yunita, V. D., Putri, H. C., Sirriyah, M. M., Machaasinaty, T., & Khasanah, F. N. 

(2022). Peran Guru dalam Menerapkan Nilai Karakter Kedisiplinan dalam Meningkatkan 

Kegiatan Belajar Siswa di SD Al-Ma’soem. MASALIQ: Jurnal Pendidikan Dan Sains, 2, 81. 

Hatta, M. (2024). Kepemimpinan Instruksional di Madrasah, Edisi Pertama. Jakarta: Pustaka Ilmi 

Publisher 

Hidayati, N., & Rustyawati, D. (2019). Kepala Sekolah Sebagai Penentu Kebijakan Pendidikan di 

Sekolah Dasar, Premiere, 1(2). 91-103. 

Indriyanti, L., Setiadi, M. C., Bakti, N. W. S. A., Suriansyah, A., &  Cinantya, C.(2024). Pentingnya 

Peran Kepala Sekolah dan Guru Dalam Meningkatkan Prestasi Siswa di Sekolah Dasar. Journal 

Educational Research and Development Journal Educational Research and Development, 

01(02),273-283.  

Leithwood, K., & Duke, D. L. (1999). A Century's Quest to Understand School Leadership. In J. 

Murphy, & K. S. Louis (Eds.), Handbook of Research on Educational Administration: A 
Project of the American Educational Research Association (pp. 45-72). San Francisco, CA: 

Jossey-Bass Publisher. 

Koimah, S. M., Zahra, N. A., Prastini, E., Sasmita, S. K., & Sari, N. (2024). Implementasi 

Pembelajaran Berdiferensiasi untuk Memenuhi Kebutuhan Belajar Siswa yang Beragam. JISBI, 

2(2), 58-66. 

Maunah, B. (2019). The Contribution of Family and Community Education in Realizing the Goals of 

School Education. American Journal of Education and Learning, 4(2): 292-301. 

Miles, M. B., Huberman, A. M., & Saldana, J. (2020). Qualitative Data Analiysis. (Fourth Edition). 

Amerika: SAGE Publications. 

Mulyasa, D. (2012). Pendidikan Bermutu dan Berdaya Saing, Bandung: Remaja Rosadakarya. 

Mulyono, P., & Haryati, T. (2023). Konsep dan Penerapan Fungsi Manajemen Pendidikan. Jurnal 

Pendidikan Terintegrasi, 4(1), 82-91 

Muslimin, L., & Muqowam, M. (2021). Peran Kepala Sekolah Terhadap Kebijakan Pendidikan 

Inklusi di Tingkat Sekolah Dasar. Jurnal Kependidikan: Jurnal Hasil Penelitian Dan Kajian 

Kepustakaan Di Bidang Pendidikan, Pengajaran Dan Pembelajaran, 7(3), 708. 

https://doi.org/10.33394/jk.v7i3.3468. 

Mustary, M. (2021). Policies and Strategies to Improve Education in Bangladesh. New Challenges to 

Education: Lessons from Around the World BCES Conference Books.19(2), 6-11 

Noble, H., & Heale, R. (2019). Triangulation in Research, With Examples. Research made simple. 
RCNI. Vol. 22 (3). pp. 67-70. 

Persada, Y. I., Mellyaning Khoiriya, R., & Wibowo, A. (2025). Meningkatkan Kompetensi Guru 

melalui Workshop Pemanfaatan Kecerdasan Artifisial secara Bertanggungjawab di Sekolah 

http://www.ejournal.annadwahkualatungkal.ac.id/
https://doi.org/10.33394/jk.v7i3.3468


1124 

IJSSH                         e-ISSN: 2985-6469 

IJSSH   Vol. 4 No. 2, Juni 2026, pages: 1113-1125 

Dasar. Abdimas Pedagogi: Jurnal Ilmiah Pengabdian Kepada Masyarakat, 8(1), 18–23. 

https://doi.org/10.17977/um050v8i12025p18-23. 

Putranti, N. D., Yani, A, T., & Afandi. (2024). Pengaruh Kepemimpinan Kepala Sekolah Terhadap 

Kebijakan Pendidikan Inklusif di SMAN 3 Pontianak. Strategi Navigasi Pendidikan Inklusif 

Untuk Meningkatkan SDM yang berkulitas dan Berdaya Saing Seminar Nasional Pendidikan 
(SNP) 2024 Fakultas Keguruan Dan Ilmu Pendidikan Universitas Tanjungpura, 355-370. 

Ramadani, I., Nasution, I., & Tanjung, Z. (2025). Kepemimpinan Instruksional Kepala Sekolah di 

SMP Muhammadiyah 48 Medan. Semantik: Jurnal Riset Ilmu Pendidikan, Bahasa dan Budaya, 

3(2), 187-207. DOI: https://doi.org/10.61132/semantik.v3i2.1661 

Rangkuti, A. D. (2024). Efektivitas Pelatihan Guru Pai Dalam Meningkatkan Kompetensi Pedagogik 

Di Sekolah Dasar. Jurnal Kualitas Pendidikan, 2(3), 343–347. 

https://doi.org/10.65311/jkp.v2i3.1034 

Sahbana, S. T. A., Subagja, I. K., Hakim, A. (2024). Pemanfaatan Teknologi Informasi dalam 

Meningkatkan Kinerja Pegawai di Sekretariat Direktorat Jenderal Guru dan Tenaga 

Kependidikan Kementerian Pendidikan, Kebudayaan, Riset dan Teknologi, JEMSI: Jurnal 

Ekonomi Manajemen Sistem Informasi, 6(2), 952-958. DOI: 

https://doi.org/10.38035/jemsi.v6i2. 

Sari, A. P. (2020). Pendidikan Inklusif di Sekolah Dasar: Tantangan dan Strategi Implementasi. 

Jurnal Pendidikan Inklusif, 5(2), 45-60. https://doi.org/10.21831/jpi.v5i2.12345 

Sengeh, D. M. (2021). National Policy On Radical Inclusion In Schools. Ministry of Basic and Senior 

Secondary Education, Sierra Leone. 

Siregar, J., Sihite, J. M., Hoerunisa, A., & Ningsih, Y. (2025). Redefenisi Kepala Sekolah sebagai 

Learning Leader melalui Integrasi Kepemimpinan Instruksional dan Transformasional: Kajian 

Literatur. Aljabar: Jurnal Ilmuan Pendidikan, Matematika dan Kebumian, 1(3), 39-52 DOI: 

https://doi.org/10.62383/aljabar.v1i3.654 

Sugiyono. (2018). Metode Penelitian Kuantitatif, Kualitatif, dan R&D. Bandung. Penerbit Alfabeta. 

Sukarna. (2011). Dasar-Dasar Manajemen. CV. Mandar Maju 

Sulung, U., & Muspawi, M. (2024). Memahami Sumber Data Penelitian: Primer, Sekunder dan 

Tersier, Jurnal Edu Research Indonesian Institute For Corporate Learning And Studies 
(IICLS), 5(3). 110-116. 

Verma, A., Koharey, R. K., Verma, K. (2023). Education: Meaning, Definition & Types. In book: 

Agriculture Ektension Education, Chapter 1. Publisher, S. R. Scientific Publication, 1-6. 

Wijaya, H. (2018). Ringkasan dan Ulasan Buku Analisis Data Penelitian Kualitatif (Prof. Burhan 
Bungin). March, 1-45.  

Winarno, B. (2016). Kebijakan publik era globalisasi (Teori, Proses dan Studi Kasus Kompratif). 
Yogyakarta: CAPC (Center Of Academic Publishing Service). 

Yunarti, B. S. (2022). Faktor Penghambat Pengembangan Kompetensi Profesional Guru Melalui 

Publikasi Karya Ilmiah di SMA Negeri I Merauke, Jurnal Masalah Pastoral, 10(2), 73-85. DOI: 

http://doi.org/1060011/jumpa.v10i2.66. 

Yunita, V., & Subagya, S. (2025). Hambatan Implementasi Pendidikan Inklusif di Indonesia: Analisis 

Berbasis Survei 156 Sekolah. Jurnal Basicedu, 9(5), 1549–1558. 

https://doi.org/10.31004/basicedu.v9i5.10712 

Yusli., Sain, Z. H. (2025). Challenges and Solutions for Inclusive Education in Primary Schools 

Literature Review. Al-Hikmah: Journal of Education, 6(2), 197-210. 

http://yphn.ac.id/ejournal/index.php/Alhikmah/index 

https://doi.org/10.17977/um050v8i12025p18-23
https://doi.org/10.61132/semantik.v3i2.1661
https://doi.org/10.65311/jkp.v2i3.1034
https://doi.org/10.38035/jemsi.v6i2
https://doi.org/10.21831/jpi.v5i2.12345
https://doi.org/10.62383/aljabar.v1i3.654
http://doi.org/1060011/jumpa.v10i2.66
https://doi.org/10.31004/basicedu.v9i5.10712
http://yphn.ac.id/ejournal/index.php/Alhikmah/index

